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PATIENCE @ PINNACLE 
 

@ Prof. S V R Murthy 
 

 Humans always find short of Patience and perseverance. It is a rare case 
when one shows such kind of patience and perseverance and that too displayed in 
his poems, really a wonderful thing for the rest of the humanity to emulate. The 
whole gamut of our life will fall down when we lack in such a human quality, which 
is a Divine Gift inherited by birth. In this context, the above title will be proved apt 
×ÈÅÎ ×Å ÇÏ ÔÈÒÏÕÇÈ ÔÈÅ ÆÏÌÌÏ×ÉÎÇ ÁÎÁÌÙÓÉÓ ÏÆ Ô×Ï ÓÏÎÎÅÔÓ ÏÆ *ÏÈÎ -ÉÌÔÏÎȡ Ȱ/Î (ÉÓ 
Twenty-4ÈÉÒÄ "ÉÒÔÈÄÁÙȱ ÁÎÄȰ/Î (ÉÓ "ÌÉÎÄÎÅÓÓȱȢ 

 John Milton is the only poet to boast of having the only Epic Poem, 
Ȱ0ÁÒÁÄÉÓÅ ,ÏÓÔȱ ÉÎ %ÎÇÌÉÓÈ ,ÉÔÅÒÁÔÕÒÅ ÃÒÅÄÉÔÅÄ ÉÎ ÈÉÓ ÎÁÍÅȢ (Å ×ÁÓ ÂÏÒÎ ÏÎ ωth 
December, 1608 and passed away on 8th .ÏÖÅÍÂÅÒȟ ρφχτȢ (Å ×ÅÎÔ ÔÏ 3ÔȢ 0ÁÕÌȭÓ 
3ÃÈÏÏÌ ÁÎÄ ÌÁÔÅÒ ÓÔÕÄÉÅÄ ÁÔ #ÈÒÉÓÔȭÓ #ÏÌÌÅÇÅȢ (Å ×ÁÓ ÓÏ ÆÁÉÒ ÔÈÁÔ ÈÅ ×ÁÓ ÃÁÌÌÅd as 
Lady of the Christ College. He lived through the turbulent times of London due to 
Civil War. He supported the rebel leader Oliver Cromwell. He even went on to 
become Secretary to the Council of State. But with the restoration of the Royalty to 
the English throne, he was even imprisoned for a brief period during the last phase 
of his life. He became totally blind in 1652. However, he published his epic poem, 
Ȱ0ÁÒÁÄÉÓÅ ,ÏÓÔȱ ÉÎ ρφφχȢ &ÏÕÒ ÙÅÁÒÓ ÌÁÔÅÒȟ ÈÅ ×ÒÏÔÅ Ȱ0ÁÒÁÄÉÓÅ 2ÅÇÁÉÎÅÄȱȢ 4ÈÅ ÌÁÓÔ 
work he publisÈÅÄ ×ÁÓ Ȱ3ÁÍÓÏÎ !ÇÏÎÉÓÔÅÓȱȢ )ÎÄÅÅÄ ÉÔ ×ÁÓ Á ÇÒÅÁÔ ÅÆÆÏÒÔ ÁÎÄ Á ÒÁÒÅ 
ÆÅÁÔ ÔÏ ×ÒÉÔÅ ÓÕÃÈ Á ÇÒÅÁÔ ÅÐÉÃȟ Ȱ0ÁÒÁÄÉÓÅ ,ÏÓÔȱȟ ×ÈÅÎ ÈÅ ÌÏÓÔ ÂÏÔÈ ÈÉÓ ÅÙÅÓȢ  

 The patience and perseverance he showed in God is reflected in his 
ÓÏÎÎÅÔÓ ÌÉËÅȟ Ȱ/Î (ÉÓ 4×ÅÎÔÙ-Third BirthdÁÙȱ ÁÎÄ Ȱ/Î (ÉÓ "ÌÉÎÄÎÅÓÓȱȢ (Å ÄÅÓÃÒÉÂÅÄ 
4ÉÍÅ ÁÓ ȬÓÕÂÔÌÅ ÔÈÉÅÆȭ ×ÈÏ ÓÔÏÌÅ ÈÉÓ Ô×ÅÎÔÙ ÔÈÒÅÅ ÙÅÁÒÓ ×ÉÔÈÏÕÔ ÈÉÓ ËÎÏ×ÌÅÄÇÅȢ 4ÈÉÓ 
ÈÁÐÐÅÎÓ ÉÎ ÅÖÅÒÙÏÎÅȭÓ ÌÉÆÅȢ *ÕÓÔ ÔÈÉÎË ÁÂÏÕÔ ÈÏ× ×Å ÈÁÖÅ ÓÐÅÎÔ ÏÕÒ ÐÒÅÖÉÏÕÓ ÙÅÁÒÓȟ 
months, weeks and days! We will be astonished to know that the time is really 
ÆÌÅÅÔÉÎÇȢ -ÉÌÔÏÎ ×ÏÎÄÅÒÅÄ ÔÈÁÔ ÈÉÓ ȬÓÅÍÂÌÁÎÃÅȭ ×ÏÕÌÄ ÄÅÃÅÉÖÅ ÔÈÅ ÔÒÕÔÈ ÏÆ ÈÉÓ 
ÈÁÖÉÎÇ ÌÅÓÓ ÏÆ ȬÉÎ×ÁÒÄ ÒÉÐÅÎÅÓÓȭȢ (Å ÌÁÍÅÎÔÅÄ ÔÈÁÔ ÔÈÅ ÉÎ×ÁÒÄ ÒÉÐÅÎÅÓÓ ÏÒ ÍÁÔÕÒÉÔÙ 
did not match his physical appearance. However, he showed optimism that he 
would get exactly what the Lord Almighty intended to award him in his life. 
.ÏÔÈÉÎÇ ÍÏÒÅ ÏÒ ÎÏÔÈÉÎÇ ÌÅÓÓ ÂÕÔ ÉÎ ÔÈÅ ȬÓÔÒÉÃÔÅÓÔ ÍÅÁÓÕÒÅȭ ÈÅ ×ÏÕÌÄ ÇÁÉÎ ÁÓ ÔÈÅ 
Time and the Will of Heaven would lead him towards his destination. 

 So Milton realized that God would give him what he was destined to get. 
(Å ÆÅÌÔȟ ÂÅÃÁÕÓÅȟ ÅÖÅÒÙÔÈÉÎÇ ×ÏÕÌÄ ÂÅ ÁÌÒÉÇÈÔ ÉÎ ÈÉÓ ȬÇÒÅÁÔ 4ÁÓË--ÁÓÔÅÒȭÓ ÅÙÅȭȢ 7ÈÁÔ 
a kind of patience and perseverance shown by Milton! When we fail to achieve 
something which is rightfully ours, we complain and even blame the Lord for his 
ÐÁÒÔÉÁÌÉÔÙȢ /ÕÒ ÁÇÏÎÙ ÉÎÃÒÅÁÓÅÓ ×ÈÅÎ ×Å ÃÏÍÐÁÒÅ ×ÉÔÈ ÏÔÈÅÒÓ ×ÈÏ ÔÈÏÕÇÈ ÄÏÎȭÔ 
deserve to get still have been enjoying that something since long. We blame 
ourselves. We blame the setup of the society or the institution. We blame our luck 
and fortune. We blame the partiality of the authorities. Indeed we blame all 
ÉÎÃÌÕÄÉÎÇ 'ÏÄȢ 3ÏÍÅÔÉÍÅÓ ×Å ÇÅÔ ÁÎÇÒÙ ÏÖÅÒ ÔÈÅ ,ÏÒÄ ÊÕÓÔ ÂÅÃÁÕÓÅ ×Å ÈÁÖÅÎȭÔ ÇÏÔ 
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something whether it is a job or promotion or status or wealth or fortune in our 
life. Here we have to take cue from Milton how patience paves the way for triumph 
and personal glory. We have to learn to wait for our turn whether it comes sooner 
ÏÒ ÌÁÔÅÒȢ 4ÈÉÓ ÉÄÅÁ ÏÆ -ÉÌÔÏÎ ÁÕÔÏÍÁÔÉÃÁÌÌÙ ÆÌÏ×Ó ÉÎÔÏ ÈÉÓ ÏÔÈÅÒ ÓÏÎÎÅÔȟ Ȱ/Î (ÉÓ 
"ÌÉÎÄÎÅÓÓȱȢ 

 Milton knew that he had talent which would be hidden only by death. He 
felt lucky to spend at least half of his life in light. He would prepare himself 
mentally to spend the rest of his life in darkness. He wanted to present his true 
account of his life ÔÏ 'ÏÄȢ (Å ÆÏÎÄÌÙ ×ÁÎÔÅÄ ÔÏ ÁÓË (ÉÍ ÈÏ× (Å ×ÏÕÌÄ ȬÅØÁÃÔ ÄÁÙ-
ÌÁÂÏÕÒȟ ÌÉÇÈÔ ÄÅÎÉÅÄȩȭ "ÕÔȟ ÈÉÓ ȬÐÁÔÉÅÎÃÅȭȟ ÐÒÅÖÅÎÔÅÄ ÈÉÓ ÍÕÒÍÕÒȢ )Ô ÁÎÓ×ÅÒÅÄ ÈÉÓ 
ÑÕÅÓÔÉÏÎ ÂÙ ÓÁÙÉÎÇ ÔÈÁÔ Ȭ'ÏÄ ÄÏÔÈ ÎÏÔ ÎÅÅÄ ÅÉÔÈÅÒ ÍÁÎȭÓ ×ÏÒË ÏÒ ÈÉÓ ÇÉÆÔÓȢ (ÉÓ ÄÕÔÙ 
was to carry on the orders of ÔÈÅ ,ÏÒÄȢ !ÃÃÏÒÄÉÎÇ ÔÏ -ÉÌÔÏÎȟ ÈÅ Ȭ×ÈÏ ÂÅÓÔ ÂÅÁÒ ÈÉÓ 
ÍÉÌÄ ÙÏËÅȟ ÔÈÅÙ ÓÅÒÖÅ ÈÉÍ ÂÅÓÔȭȢ"ÅÃÁÕÓÅȟ (ÉÓ ȬÓÔÁÔÅ ÉÓ ËÉÎÇÌÙȭ ÁÎÄ ÔÈÏÕÓÁÎÄÓ ÁÒÅ ÁÔ 
(ÉÓ ȬÂÉÄÄÉÎÇ ÓÐÅÅÄȭȢ -ÉÌÔÏÎ ÎÏÔÅÄ ÔÈÁÔ ÓÏÍÅ ÐÅÏÐÌÅ ×ÅÒÅ ÐÏÓÔÅÄ ȬÏȭÅÒ ÌÁÎÄ ÁÎÄ 
ÏÃÅÁÎ ×ÉÔÈÏÕÔ ÒÅÓÔȭȢ (Å ÓÁÉÄ ÔÈÁÔ ȬÔÈÅÙ ÁÌÓÏ ÓÅÒÖÅ ×ÈÏ ÏÎÌÙ ÓÔÁÎÄ ÁÎÄ ×ÁÉÔȭȢ 

 Therefore, God knows everything. Whatever we deserve will get at the 
ÄÅÓÔÉÎÅÄ 4ÉÍÅ ÏÎÌÙȢ 4ÈÅ ÍÅÁÓÕÒÅÍÅÎÔ ÉÓ ÔÈÅ ȬÓÔÒÉÃÔÅÓÔ ÅÖÅÎȭ ɀ nothing less or 
nothing more. But, we have to be patient to wait for our turn. It may be sooner or 
later. God is our Father and He knows what to give and when to give us. So, the 
ÅØÁÍÐÌÅ ÏÆ -ÉÌÔÏÎȭÓ ÐÁÔÉÅÎÃÅ ÁÎÄ ÐÅÒÓÅÖÅÒÁÎÃÅ ÁÔ ÉÔÓ ÐÉÎÎÁÃÌÅ ×ÉÌÌ ÔÅÁÃÈ ÕÓ ÔÏ ×ÁÉÔ 
for our turn patiently. Not only that, we can become an example for later 
generations to follow just as we have followed the example of Milton! It can save us 
from falling into the trap of sin. Ultimately, it gives us the soulful happiness which 
is the divine bliss we can humbly have! 
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The Deconstructive Trends in the 
Vyaktiviveka  

 

@Dr. Narayanan E. R. 
 

Aim of the Paper : To establish the liberty from the strict 
interpretation trends in the Vyaktiviveka of Mahimabhatta (11th Century 
AD). 

1. The Unemphasised Predicate, 
2.  Deviation from the Context, 
3. Change of Order, 
4. Tautology, 
5. Non-Mentioning of what is to be mentioned and 
6. Mentioning of what is not to be mentioned. 

One of the most well-known postmodernist concerns is 
"deconstruction," a theory for philosophy, literary criticism, and textual 
analysis developed by Jacques Derrida. The notion of a "deconstructive" 
approach implies an analysis that questions the already evident 
understanding of a text in terms of presuppositions, ideological 
underpinnings, hierarchical values, and frames of reference. A 
deconstructive approach further depends on the techniques of close 
reading without reference to cultural, ideological, moral opinions or 
information derived from an authority over the text such as the author. 
Criticisms of postmodernism are intellectually diverse with the existing 
expressionism. Thinkers who have been called structuralists include the 
anthropologist Claude Lévi-Strauss, the linguist Ferdinand de Saussure. 

Derrida's method frequently involves recognizing and spelling out 
the different, yet similar interpretations of the meaning of a given text and 
the problematic implications of binary oppositions within the meaning of a 
text. Derrida's philosophy inspired a postmodern movement called the 
deconstructivesm among architects, characterized by the intentional 
fragmentation, distortion, and dislocation of architectural elements in 
designing a building.  

Postmodernism describes a broad movement that developed in the 
mid- to late-20th century across philosophy, arts, architecture, and 
criticism and that marked a departure from modernism. 

Those who began as structuralists but became post-structuralists 
include Michel Foucault, Roland Barthes, Jean Baudrillard, Gilles Deleuze. 
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Other post-structuralists include Jacques Derrida, Pierre Bourdieu, Jean-
François Lyotard, Julia Kristeva, Hélène Cixous, and Luce Irigaray.  

Liberty from the strict interpretations and applications of structuralist 
ideas. The early writings of the psychoanalyst Jacques Lacan and the 
literary theorist Roland Barthes have also been called structuralist.  

The Unemphasised Predicate

Here the negation culmination in affirmation in the case of 

 (The final member dominates in Tatpusha) 

 In the case of   the final member dominates in Tatpurusha 

and the initial negation has the inferior value in the negation culmination in 
affirmation. 

Deviation form the Context ( ) 

 The Break of Symmetry being either in expression or construction, 

  is an instance of the former, 

where  would relieve the irregularity of expression.  

 And  is an instance of the latter, 

where the symmetry of the verse requires the active instead of the passive 

construction, and the fault may be removed by reading the line as 

Change the Order ( ) 

 The pronouns  and are not mentioning the object for 

which they stand, and such usage of  pronoun is faulty. 

Tautology ( ) 

 Tautology is generally classified into two types  : that which 
pertaining to word and pertaining to meaning. 
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 If there is neither the difference in the meaning not the difference in 
the intended import, then the repetition of words is decidedly an instance 
of the defect entitled the tautology.

Non-Mentioning of what is to be mentioned ( )

Here no pronoun has been mentioned to indicate  (lightning). 

"ÕÔ ÔÈÅ ÔÅÒÍ ȰÌÉÇÈÔÎÉÎÇȱ ÉÓ ÄÉÒÅÃÔÌÙ ÍÅÎÔÉÏÎÅÄȢ 
7ÈÅÒÅÁÓ ÔÈÅ ÐÒÏÎÏÕÎ ÌÉËÅ ȰÔÈÉÓȱ ×ÁÓ ÍÏÓÔ ÅÓÓÅÎÔÉÏÁÌ ÔÏ ÔÈÅ ÃÏÎÔÅØÔȢ 

3Ïȟ ÔÈÅ ÄÅÆÅÃÔ ÉÓ ÔÈÅ Ȱ.ÏÎ--ÅÎÔÉÏÎ ÏÆ ÔÈÁÔ ×ÈÉÃÈ ÏÕÇÈÔ ÔÏ ÂÅ ÍÅÎÔÉÏÎÅÄȢȱ 

Mentioning of what is not to be mentioned ( ) 

 

Waters Waters Here the same object has been 

regarded as both of them and so, it is vitiated by the Defect-Styled-Mention 
of the Non-Mentionable.
Conclusion 

So, such a criticism through the deconstruction of elements in different 
sentences of the poems shows the resemblance of the current post-
structuralism in the literary world. Here the established styles have been 
counter argued.   
References: 

1. The Aesthetic Experience According to Abhinavagupta, Raniero 
Gnoli, Chowkhambha, Varanasi, 1985, ISBN-8170800064. 

2. https://en.wikipedia.org/wiki/Postmodernism . 
3. The Elucidation of Poetic Blemishes in the Vyaktiviveka, 

Trilokanath Jha, Darbhanga, 1987.  
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Universalization of Education: Problems  
and their Remedies  

 
@Dr. V. S. V. Bhaskar Reddy 

  

Universalization of Elementary Education is Constitutional right as 
per Right to Education act (2009). Education is every body's birth-right and 
it is binding on any government to provide facilities for education for 
children who are born and reach the school-going age. It was stipulated to 
achieve Universalization within 10 years from the introduction of 
Constitution and that is by 1960. But it is now more than seven decades 
after the scheduled time. Now the problems with certain possible remedies 
to solve them have been discussed as follows: 

1.  Faulty  Policy  of Government:  
The constitutional right is that states shall endeavour to 

provide free and compulsory education to all children until they 
complete the age of 14 years. But it is a matter of regret that the 
prescribed goal has not been reached as yet. The main cause for this 
is that the policy of Government was based on idealism. Basic 
education was accepted as the form of national education. Being 
inspired with this aim, work started to convert the existing primary 
schools into basic schools. India is a vast country with a very large 
population. Money was too much in shortage for implementation of 
so expensive a scheme of conversion of a large number of 
Elementary Schools. Government has also admitted this. In such a 
situation, the best policy would have been to make separate 
treatment for the basic schools along with the general primary and 
middle schools. 

2. Political  Difficulties:  
Education is the basis of democracy. It is necessary to 

educate the citizens in order to make democracy a success. But so 
far the Government of India has not been able to devote their full 
attention towards education. Main reason is that since the 
attainment of Independence, Government had to face the problems 
of food, of inimical neighbours, the problem of Kashmir, the 
problem of linguistic states etc. Those problems still exist and these 
problems have all along forced to allocate so much money that 
Government has not been able to devote their due attention for 
elementary education. The Government is responsible to solve the 
political problems; the Government is also duty-bound for smooth 
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progress of public education. On no account, this indifference of 
Government towards universal primary education could be 
justified. 

3. Faulty  Administration  of Education:  
In most of the states the responsibility of universal primary 

education is on the authorities of Blocks, Municipalities and 
Educational Districts. The progress of expansion of primary 
education gets slow because of the indifference and incapability of 
these institutions. In fact, it is the responsibility of the nation to 
educate its citizens. It is necessary that the Government of India 
should take upon itself the sacred work of universal enrolment and 
universal retention at the Elementary stage. In fact it is the 
responsibility of the action to educate its citizens. 

4. Dearth  of Money: 
Inadequacy of money is a serious problem that confronts 

primary schools. Income of the local institutions responsible for 
primary education is so much limited that they are totally incapable 
of meeting the expenditure of compulsory education. To meet the 
requirements of compulsory basis education it was estimated that 
an annual expenditure of 6% GDP will be required.  

5. Dearth  of Trained  Teachers: 
There is shortage of trained teachers to make Elementary 

Education Universal and compulsory. Nowadays, the young 
teachers do not wish to work in rural areas. But the fact remains 
that majority of Primary Schools are in rural areas. The chief reason 
of non-availability of suitable teachers is that teaching work is not 
attractive for many persons, since the salary of primary teachers is 
hopelessly low. The condition of Scheduled areas is still more 
miserable. The hilly and impassable jungle areas with very poor 
communication and transport facilities fail to attract the present 
day luxury-loving young men. Teachers should be provided with 
proper residence in the villages of their work. The question of 
Women teachers is very much special. So the question of teacher's 
quarters, residential schools, especially residential Ashram Schools 
in the Scheduled areas should be provided. The quality of teachers 
can be improved by executing a training progrmme for the 
untrained teachers in service on basis of study-leave basis. 

 
6. Establishment  and School Buildings:  
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All India Educational Surveys indicate that even now there 
are lakhs of villages and habitations without schools. There are 
nearly 4 lakhs schoolless villages in India which are to be given 
schools. It is not that easy to provide necessary funds for setting up 
such a large number of schools with buildings and other 
equipments.  In order to meet this problem of new buildings along 
with the existing schools in private houses, temples, verandah of 
rich persons, residence of teachers etc. should be met by 
construction of low cost houses of thatch or tile with local 
materials; looking to the weather conditions of certain places open 
air stands may be taken up in the Shanti-Niketan pattern. All the 
same, the Primary schools should have accommodations of their 
own as far as practicable. Problem of school houses along with the 
problem of lack of teachers in all the primary schools can be solved 
through shift system in the existing schools. In order to enrol the 
additional age-group 6-14 children additional section rooms should 
be constructed. 

7. Unsuitable  Curriculum:  
The curriculum for primary schools is narrow and 

unsuitable to the local needs. The curriculum should be interesting 
for the children for its continuance. Learning by work should 
replace the emphasis on monotonous bookish knowledge. 
Education of craft should be given in the primary schools in 
accordance with the local needs and requirements. But the schemes 
of craft education in the primary schools should not of highly 
expensive ones. 

8. Wastage and Stagnation:  
It is another major problem and great obstacle for 

universalization of Elementary Education. Out of every 100 
students enrolled in class - I more than half leave schools by Class 
IV, only 32 (as per GOI data) pupils reach class V and only 26 (as 
per GOI data) reach class VIII. This is due to the lack of educational 
atmosphere, undesirable environment, lack of devoted teachers, 
poor economic condition of parents, absence of proper equipment 
etc. In order to check such massive wastage and stagnation at the 
primary stage, existing educational system and curriculum should 
be reformed, teaching method should be interesting, school 
buildings should be adequate and neat and clean, and the parents 
should be educated. These may help the problem of wastage and 
stagnation to be solved. 
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9.  Natural  Obstacles: 
Natural barriers are the great obstacles in the way of 

expansion of compulsory education. The village and small 
habitations in areas of Himalayan regions, Kashmir, Chamba, 
Garhwal, Almora with less population are situated in distances 
apart. So also the desert areas in Rajasthan, the dense forest areas 
in Madhya Pradesh, Orissa, Assam and many Southern States create 
problems for expected enrolment. These are very very difficult 
areas with lack of communication and of Education and School 
Organization absence of transport. It is desirable to make provision, 
for schooling facilities even in small habitations without leaving 
much for mobility of small children in the severe cold, heat or heavy 
rains 

10. Social Evils: 
Social evils like superstition, illiteracy faith in ancient 

conventions and customs, child marriages, untouchability, pardah 
system etc. create innumerable obstacle in the expansion of 
compulsory primary education. Still man; persons get their sons 
and daughters married at a very minor age against the Child 
Marriage Prohibition Act and deprive these school-going children of 
the fruits of education. Because of illiteracy and ignorance these 
social evils grow. The educated young men and women should 
volunteer themselves to remove these evils of society in their 
neighbourhood. Against these social evils, the work of expansion of 
universal enrolment should not be slackened, since social evils 
flourish because of illiteracy and ignorance.  

11. Language Problem:  
2011 Census reports about 826 languages and 1652 dialects 

in the country. The Constitution of India, 2018 mentions 22 
languages, which can be made medium of education. Compulsory 
education has not been fully introduced among the Scheduled 
Castes and Scheduled Tribes and denotified tribes in the country. 
This is due to the hindrances of languages as medium of education.  

In the Five Year Plans the incentive programmes of free 
text-books, free uniform, stipends in hostels, and conversion of 
Residential Ashram Schools etc. do not improve matters much. 

The responsibility of education of these castes and tribes, 
who are staggering under the weight of misery and poverty for 
centuries, should not be left alone on Govt. Voluntary and 
philanthropic organization and people should come forward to 
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assist the Government in this sacred and significant work of the 
nation 
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